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VAI TRO CUA HINH ANH TRONG SACH GIAO KHOA

DAY TIENG ANH O VIET NAM
THE ROLE OF IMAGE IN VIETNAMESE TEXTBOOKS FOR THE TEACHING OF
ENGLISH AS A FOREIGN LANGUAGE
GS.TS Len Unsworth (Australian Catholic University)
TS. Ngb Thi Bich Thu (University of New England, Australia)

Abstract: Since an ever increasing range of texts in paper and electronic media are including images as a
means of conveying meaning independently and in interaction with language, developing literacy as a part of
language learning can no longer be considered to be concerned with words alone. This paper reports a study
of the role of images in secondary school textbooks for teaching English as a foreign language (TEFL) in
Vietnam. In some textbooks images were principally resources for arousing motivation, invoking students’
background knowledge of a topic or as or as visual cues to accessing the meaning of vocabulary in texts. In
another kind of textbook images were included within the reading materials, and learning experiences
involved students in deriving meaning from the images and from the relationship between the images and
the language, which served as much richer language learning resources. This kind of integration of image
and language reflects the multimodal nature of a large proportion of authentic texts in English and hence, for
all language learners, whether in contexts of first language learning (L1), English as a second language
(ESL)or English as a foreign language (EFL), learning to construct meaning from the interaction of image
and language is a crucial aspect of language competence. The need for language teaching to attend
specifically to this aspect of meaning-making is directly supported by research showing that,in a very large
scale study, approximately half the cohort of primary school students experienced difficulty comprehending
text segments where particular kinds of image-language relations were the focus of the meanings at stake. It
is therefore proposed that TESOL textbooks need to incorporate learning experiences that prepare those
learning English as a second or foreign language to be able to negotiate the meanings made by images and
image-language interaction in English texts.

Tom tat: Do cang ngay cang ¢6 rat nhiéu loai van ban dang in 4n va van ban dién tir 16ng ghép ca hinh
anh vao véi chirc ning nhu mot phuong tién dé truyén dat nghia mot cach doc Iap hoic trong sy tuong tac
Vai ngodn tir, viéc phat trién kha ning van ban da thirc nhu mét phan cia viéc hoc ngdn ngit khong con dugc
coi la chi lién quan dén ngon tir. Bai béo nay bao cao két qua caa mot nghién ciu vé vai trd caa hinh anh
trong séch giéo khoa day ngoai ngir- tiéng Anh tai truong trung hoc phd thong o Viét Nam.Trong mét sb
loai sach gi&o khoa, hinh anh chii yéu dugc diing 1am ngudn tao dong luc va su himg tha cho ngudi hoc, dé
goi mé kién thirc nén caa hoc sinh vé mot chii dé nao d6 hodc dé goi y gidp hoc sinh hiéu ¥ nghia cua tir
vung trong van ban.Trong nhitng loai séch khac, hinh anh duoc sir dung 1ong ghép vao ndi dung cua tai liéu
doc, va cac bai tap yu cau hoc sinh khai théc y nghia ciia van ban tir hinh anh va tir méi quan hé giita hinh
anh va ngon tir. Sach giéo khoa loai ndy Ia nhitng nguén dir liéu day va hoc ngdn ngit c6 kha nang phan anh
thuc té sir dung ngdn ngit tot hon rat nhiéu. Su phédi hop giira hinh anh va ngén ngir theo cach nhu vy phan
anh duoc ban chat da cach thirc cia mot ti 1é 16n cac van ban chan thuc trong tiéng Anh va do do, dbi véi tat
ca nhimg ngudi hoc ngdn ngi, cho dui 1 trong hoan canh hoc tiéng me dé (L1), hoc ngdn ngfr thir hai (ESL)
hay hoc ngoai ngir (EFL) thi viéc hoc cach xay dung y nghia tir sy twong tac gitia hinh anh va ngén tir Ia mot
phan thiét yéu cta ning luc ngon ngir.Su can thiét phai quan tam mét cach cu thé dén linh vuc tao nghia nay
duoc chiang minh tryc tiép bang mat cong trinh nghién ciu trén dién rong véi két qua chi ra rang, khoang
mot nira s6 dbi twong nghién ciu 1 hoc sinh tiéu hoc da gap kho khan trong viée doc hiéu nhiing phan vin
ban ma trong d6 dé ¢6 thé hiéu dugc van ban thi phai hiéu duge mbi quan hé giira hinh anh va ngén tir. Vi
vay, chung t6i d& xuat rang sach gido khoa day ngoai ngir-tiéng Anh can phai dura vao cac loai bai tap dé
chuan bi cho ngudi hoc tiéng Anh kha ning dién giai duoc cac loai ¥ nghia dugc tao ra tir hinh anh va sy
twong tac gitra hinh anh va ngén tir trong van ban tiéng Anh.
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Introduction

The routine inclusion of images in an increasing range of paper and electronic media texts is a well-
established phenomenon of the multimedia environments of many contemporary cultures. In English-
speaking cultures this phenomenon has recently become a significant focus of literacy education research
and has strongly influenced school curricula so that literacy pedagogy and assessment emphasises the joint
role of language and image in the construction of meaning(Kress, 2000c; Unsworth, 2006, 2014a, 2014b).
Yet many professionals involved in teaching English as a second (TESL) or foreign language (TEFL)
continue to assume that language alone fully represents the meanings that are encoded and communicated in
English texts (Curry, 1999; Kress, 2000c; Petrie, 2003).Images, therefore, have mostly been used as
resources contributing to ‘interest and motivation, a sense of the context of the language, and a specific
reference point or stimulus’ in a language classroom only (Wright 1989, p.2). At the turn of this century
Kress indicated that ‘It is time to unsettle this commonsense notion’ (Kress, 2000¢:337). In order to unsettle
and change language educators’ views and practices it iS also important to address the role of images in
TEFL textbooks.

In authentic texts, imagesintegrated with language frequently provide cultural information not made
explicit in the language as well as other information that is crucial to the meaning of the overall text, but is
communicated only through the images. While the intimate relationships among language, culture and
learning have long been acknowledged (Morgan, Kohler, & Hrbon, 2011), it is crucial for the TEFL/TESOL
profession to recognize the importance of the rich meaning potential that images contribute to the texts of
which they are an integral part.Some innovative textbooks make strategic use of the understanding that
images contribute complementary meanings to bi-modal texts. However, many TEFL textbooks restrict the
role of images to resources for invoking students’ background knowledge of a topic;
‘illustrating’representational meanings that are already communicated in the language, or as visual cues to
accessing the meaning of vocabulary in texts. As increasingly the role of language functioning in concert
with images as a multimodal meaning-making resource is fundamental to an ever-expanding range of
different types of texts, this multimodal reality needs to be incorporated into learning experiences in TEFL
textbooks.

In this paper we want to indicate the kind the research that can support appropriate revision of textbook
design along these lines.We report on ouranalysis of selected common units of study from a range of TEFL
textbooks used by year ten students in Vietnam. We examine the role of images in the learning activities
included in the textbooks. In order to show what aspects of the meanings of the images are incorporated into
the textbook learning activities we describe the images using the ‘grammar of visual design’ formulated by
Gunther Kress and Theo van Leeuwen(2001/2006).By mapping variation in the ways in which different
aspects of images are drawn upon in the learning tasks on topics that are common across the textbooks, we
compare the advantages and disadvantages of different textbook approaches. This indicates the kind of
evidential basis that would inform changing textbook design to support learning by using typical examples
of images interpolated authentically into the texts provided for student reading comprehension and as stimuli
for student writing development.

In the first part of the paper we outline the meaning-making resources of images as formulated in
Reading Images: The grammar of visual design by Kress and Van Leeuwen (2001/2006). In the second part
of the paper we provide an overview of the three TEFL textbooks for year ten students in Vietnam selected
for this investigation and indicate the common units of study selected from each book for analysis. We then
provide an account of our analysis of each selected unit across the three textbooks. To conclude, we point
out the recognition of the importance of images in English education in countries where English is the
official language and the inclusion of images in the national curriculum in Australia as an integral aspect of
literacy education. We also briefly note a large-scale Australian study of primary school students reading
comprehension that identifieddiffering levels of difficulty corresponding toquestions requiring understanding
of different types of image- language relations. Hence we propose that comprehending image-language
relations needs to be a part of teaching reading. In view of the significance in English speaking countries of
developing this multimodal dimension of literacy we propose that TEFL pedagogic practices and TEFL
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textbooks need to be designed to ensure that learners of English as a foreign language are learning to
negotiate images as an integral aspect of functional English language competence.

The Grammar of Visual Design

Extrapolating from the metafunctions of systemic functional linguistics (Halliday & Matthiessen, 2004)
Kress and van Leeuwen(2001/2006) explicated an account of the three different kinds of meaning-making
resources that are always simultaneously entailed in all images. These are the representational, interactive
and compositional meanings. Here we will not attempt to summarize all of the aspects of these three
simultaneous forms of meaning constructed in all images, mentioning only the main features that are drawn
upon in our analysis of the textbook data.

Representational Meanings

Images construct representations of reality that are either ‘narrative’ or ‘conceptual’. Narrative images
can depict participants (human or non-human) participating in actional, reactional, verbal or mental events
(the latter by means of ‘thought clouds’). Sometimes several of these processes occur in the same image.
Conceptual images depict classifications or part-whole relations or symbolic relations.

Interpersonal or Interactive Meanings

There are three main aspects of interactive meaning. The first of these is the kind of contact between the
viewer and the represented participants in the image — whether the viewer interpersonally interacts with or
observes the represented participants. If the gaze of one or more of the represented participants is directly
towards the viewer a pseudo interpersonal interaction occurs, but if the gaze of the represented participants is
not directly towards the viewer, then the viewer is simply an observer of the participant in the image.

The second aspect is the social distance — whether the image is located along a continuum characterized
by a close-up, medium or long shot, indicating relative intimacy or remoteness between the viewer and the
represented participants. The third aspect is the interpersonal attitude that is constructed by the vertical angle
(high, medium or low shot) and the horizontal angle (whether the representation is from an oblique angle or
whether the viewer seems to be parallel or ‘front on’ to the image). The vertical angle of the image accords
relative power to the viewer or the represented participant(s). Low angle views show the represented
participants looking down on the viewer and hence the represented participant is accorded more power,
whereas high angle views position the viewer as looking down on the represented participant and hence the
viewer appears more powerful. If the horizontal angle of the image is parallel, and the viewer is ‘front on’ to
the represented participant, the effect is to maximize the viewer’s involvement or identification with the
world of the represented participants. On the other hand, where the represented participants are shown at an
oblique angle we are not as involved or included in their world.

Compositional meanings

Compositional meanings concern the ways in which features of ‘layout’ function as resources for
organizing the representational and interactive meanings into a coherent composition that is meaningful as a
whole. These include framing and the use of borders of various kinds around the screen or page as a whole
and around images and/or text blocks within screens or pages. They also include resources for indicating the
visual importance or salience of various elements (such as colour or size) and the impact of the placement of
elements to the left or right and top or bottom of the screen. The use of very distinct borders constructs
‘strong’ framing so that elements marked off by such framing are maximally ‘disconnected’ from each other.
In contrast, ‘weak framing’ implies maximal integration of elements of layout and much greater connection
between the images and the text.

Data selection - Textbooks for TEFL in Vietnam

This data for this investigation is drawn from three textbooks for teaching English as a foreign language
in Vietnam. The standard and the advanced year 10 English textbooks, Tiéng Anh 10(Hoa Thi Xuan Hoang,
Minh Tuan Do, Phuong Thu Nguyen, & Nguyen, 2013)and Tiéng Anh 10 nang cao(Ha Phan et al., 2013)
are published by Vietnam Education Publishing House and officially used across schools in Vietham. The
other textbook, Solutions: Upper-Intermediate(Falla & Davies, 2013), is used as a supplementary textbook
at Hanoi Foreign Language Specialized School (Truong Pho Thong Chuyén Ngit Ha Noi) for year 10
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students. Three common topics across the three books were selected for comparison as shown in table 1. In

this paper we report on only the first two topics: ‘Conservation” and ‘Mass Media’.
Table 1: Selection of common topics across the three EFL books

Standard Textbook Advanced Textbook Supplementary Textbook
Tieng Anh 10 Tieng Anh 10 nang cao Solutions
(Upper-Intermediate

Student’s Book)

Conservation (pp 104 - Conservation (pp 126- Our Planet (pp 81-89)

Comm | 111) 136)
on Topics Mass Media (pp 75— 81) Mass Media (84-93) Communication (pp 71 —

80)

Technology (pp 54 -61) Technology (pp 62 — 72) Technology (pp 49 — 58)

World Cup (pp 142-152) World Cup (pp 180 189) Game On (pp 103 —114)

An analysis of the role of images in common topics across textbooks

Conservation/Our Planet

The standard textbook unit on Conservation contains a total of four images. Three of these appear on the
first page of the unit as indicated in Figure 1 and the fourth, which is a photograph of a gorilla, appears two
pages later.

2l 70 CONSERVATION

A. READING

Figure 1: Images in the unit of Conservation in the standard textbook

The top image in Figure 1 shows a long distance profile view of an elephant and the bottom image shows
rainforest trees while a circular framed image of a monkey links the bottom left of the elephant image to the
top left of the rainforest image. In terms of representational meaning, the rainforest image is clearly a
conceptual analytic image showing the trees as constituting the rainforest. The monkey image shows a
reactional process in which the animal is looking at something out of the image frame. On the other hand, the
elephant image is an actional image since the vectors of the elephant’s legs represent walking. There is
nothing in any of these images that indicates any kind of environmental threat or any direct threat to the two
animals depicted, although the elephant image does indicate that the animal is constrained by a fence and is
not in the wild. Furthermore, as shown in Figure 1, there is nothing in the language to specify the nature of
any environmental threat or endangerment of the depicted animals. In terms of directly constructing an
understanding of the need for conservation, the contribution of the images is negligible. These images
simply provide a form of peripheral, unspecified background illustration and do not contribute directly and
independently to communicating a need for conservation of habitat and wildlife. The issue of rainforest
preservation and the fact that the particular monkey depicted is an endangered species requires particular
cultural background knowledge that may not be available to the school students. While Figure 1 indicates
that readers are asked to look at the pictures and then answer the questions, the pictures have no role in
supporting the formulation of possible answers to the questions and do not directly engage the students with
the issues of conservation.

(con nira)
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UY BAN NHAN DAN CONG HOA XA HQI CHU NGHIA VIET NAM
THANH PHO HO CHI MINH Poc 1ap - Ty do - Hanh phuc
TRUONG PAI HQC SAI GON

TP. Ho Chi Minh, ngay  thing ndm 2014

S6:  /TB-PHSG-QLKH&SPH
THONG BAO
Mo tham gia Hi thao khoa hec
"NGU HQC TOAN QUOC - 2015"

KINN QEIZ oottt

Gan hai muoi ndm nay, Hoi Ngdn ngit hoc Viét Nam da t6 chirc déu dan Hoi thao Nga# hoc Tré - Xuan hang nam.
Dén nam 2011 da c6 16 cudc Hoi thao dugc tién hanh. Ké tir lan tha 14, Hoi thio da dugc doi tén thanh “Hoi thao
Ngir hoc toan quéc” va tir nam 2011 té chirc hai nam mét lan. Ki nay, Hoi Ngon ngir hoc Viét Nam phéi hop véi
Truong Pai hoc Sai Gon to chirc Hoi thao "Nga hoc toan qudc - 2015" 1an thi 18 tai TP. Ho Chi Minh.

Pay 1a hoi thao khoa hoc toan quéc danh cho cac nha ngén ngir hoc, giang vién cac truong dai hoc va cao dang;
gido vién cua cac mon Tiéng Viét, Ngit van, Ngoai ngit; cac nha bao; nha nghién ctru khoa hoc, cac van nghé si va
nhitng ngudi hoat dong trong cac Iinh vuc lién quan (khong phan biét tudi tac va dia vi xd hoi). Pay ciing 1a co hoi
gap gd, trao ddi cac két qua nghién ciru mai vé ngén ngir, ngoai ngir, van chuong, van hod & khip cac mién dit nuéc.

1. Muc dich ciia Hdi thao: Tao dién dan dé cong bd cac cong trinh nghién ctu khoa hoc, trao ddi cac ¥ twong
khoa hoc, qua d6 nang cao nang luc hoc tap va nghién ctu trong linh vyc ngdn ngit va vin hoa.

2. Péi twong tham gia va khach moi: Céc uy vién ban chap hanh, hoi vién Hoi Ngon ngit hoc Viét Nam; Cac
nha Ngbn ngit hoc, giang vién cic trudng dai hoc va cao dang; giao vién cac mon Tiéng Viét, Ngit van, Ngoai ngir;
c4c nha bao; nha nghién ctru khoa hoc; cac van nghé si; Cac nha khoa hoc quan tam dén cha dé Hoi thao.

3. Pon vi cha tri:  Ho6i Ngdn ngit hoc Viét Nam va Truong Pai hoc Sai Gon.

4. Thoi gian, dia diém t6 chic Hoi thao: Dy kién Hoi thao s& dién ra vao trung tuan thang 4 nam 2015 tai
Truong Pai hoc Sai Gon, s 273 An Duong Vuong, Phuong 3, quan 5, TP.HCM.

5. Ni dung H#éi thao: Hoi thao tap trung vao mét s chu @& chinh: Ngbn ngé hoc va Viét ngir hoc; Bdn ngi va
Ngoai ngir; Ngon ngit cac dan tgc thiéu so ¢ Viet Nam; Ngon nga va Vin hod; Ngon ngiz véi Van chirong; Ngon ngi
va Dia phuong hoc.

Riéng chu dé Ngén ngir va Dia phuong hoc, Ban T chirc mong nhan duoc nhiéu bao cao, tham luan vé nhimng
van d& ngon ngi - vin hod lién quan tryc tiép dén dia phuong.

6. Pang ki tham dw Hdi thao

Dbang ki qua email trudc ngay 15/03/2015: hoingonnguhocvietham@yahoo.com.vn

hoac: qlkh@sgu.edu.vn

7. Giri bai tham luén: trude ngay 15/03/2015

- Van phong Hoi Ngén ngir hoc Viét Nam:

bién thoai: (84)-(04) 3.7624212; 0983.258.475 (Ba Pao Minh Phuong)

Email: hoingonnguhocvietnam@yahoo.com.vn

- Ban tém tét b4o céo khoa hoc khdng qué 300 chit, phong chit Times New Roman, ¢& chit 12, ghi ré: ho va tén,
hoc vi va chirc danh khoa hoc (néu c0), tén co quan va dia phuong cu tra, dia chi lién hé va sé dién thoai, hom thu
dién tr, s6 the hoi vién Hoi Ngén ngir hoc Viét Nam (néu cé).

- Toan vin béo cao dai khong qua 4000 chit, ¢ phan tai liéu tham khao, danh may rd nét, phong chir Times New
Roman, ¢& chit 12, ghi rd: ho va tén, hoc vi va chirc danh khoa hoc (néu co), tén co quan va dia phuong cu tra, dia
chi lién hé va sb dién thoai, hom thu dién tir, s6 thé hoi vién Hoi Ngon ngir hoc Viét Nam (néu cd).

Ban Té chirc tran trong thong bao va kinh mai quy vi viét bai tham gia Hoi thao.

PONG TRUONG BAN TO CHUC

HQI NGON NGU HQC VIET NAM TRUONG PAI HQOC SAI GON
CHU TICH HOI HIEU TRUONG
GS.TS. Lé Quang Thiém PGS.TS. Nguyén Viét Ngoan
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